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The goal 'of this project wai to eliminate sex bias 'in 
./e, ducat loll through the development f<yY student and tea<:he'rwawai:ene;s?'s of- 
sex bias.'. Pour objectives were de'velo'ped fyOr^the first year project: 
J <1) the dev^lopment^^nd implementation of ^ nongexist ciirricaiuin in 
. gra'des Ut-\2, (2) the\ deVelopment -of teachers' and -librarians' 
awareness of sexism in learhrng materials, (3) the development of 
dissemination materials and a resource cejiter of nonsexist learning ^ 
mgiterialSy and (U) the ffleasurenjent of 'student awareness of sex bias.' 
To mefet thesLe objectives^ the project developed three elementary, 
nonsexist units of instrurction and 19 secondary nonsexist le'sson^ 
which wete^ taught in Minneapolis public and parochial schools^ 
cojiducted in^ervice training for teachers and /librarians^ c^reated a 
resource 'center, of nonsexist learning materials, and deyel/Oped 
^ ' criterion-ref ereijced test items to measure student awareness of sex 
' bias. Evaluation iijvolved the monitoring of jthe development and* 

•administration of instruments to measure student and teacher ratings 
of^ the lessons and the validation of each lesson by two curriculum ' 
experts-: inservice training sessions were evaluated by mekns of , 
participant responses to surveys deyeloped by 'the evaluator. The 
^ progress toward ^he development of the reso.hrce center was monitored, 
^ and the results of the^cr iter ion referenced testing were analyzed, 
item difficulties,, item discrimination and test reliabilities 
computed. Findings indicate that the project 'was successful ovetall 
' , ;in meeting its objectives* (Author/RC) 
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i. Summary , / 

■ ■ 

A. Program Descripcion ' * i 

The goal of the project is' to eliminate sex bi^'^ in educntioh through 
, the deveJopnt-nt of studpnt and teacher aua-^e^e&js of sex bias'; The 

project staff engaged In inser.'ice training for' tekcheVs and librarians 
in the target area- developed and taught ;lessonfe dealing with the topifc 
of sex bias in grades 4-6. and 7-12. 

Four objectl-ves were developed for the first ye.ar p^roject. These'^ 
objectives pJrtain to (1) .the development gnd implementation of non- 
sexist curriculum ia grades 4-6 'and 7-12, (2) the development of 
^ teachers' and librarinns' awareness of sexism, in learning materials. 
(3) the. development of dissemination materials, and a resource center of 
non-sexist learning materials, and (4) -the measurement of student aware- 
ness of sex bias. ■ . 'i , 

To m^et these objectives, the^project devel^ped-3 elementary non- 
sexist un-its of instruction and 19 secondary ' non-sexist , lessons which " 
were taught in Minneapolis public and parochial gchools, conc^ucted 
inAervice training for Minneapolis teachers fand librarians', created \ 
resource center of non-sexist learrning mateidals, and developed'^ 
eriterion-referenced test items 'to measure .itudent awareness of" se/ bias 

I 
I 

B. Evaluation - | 

I 

The -evaluation involved the monitori-ng of tjhe development , and imple-' 
Wntation of the non-.sexist lessons and unjts. including the development 
and administration of instruments to measuye teacher and student ratings, 
of the lessons and tha validation of each Wesson by two curriculum 



experts: the inselrvice trainigg sessions were evaluated by means of 
participant responses to Surveys developed i:^ the evaluator. The 
progress toward ttte development of the resource center was monitored', 
and the results of the criterion referenced testing w4re analyzed, 
item difficulties, item discrimination and test reliabilities computed. 
The findings indicate that the project was successful overall in 
^meeting its objectives. With only 'a few exceptions, the lessons met' 
the criteria for curriculurn, and students indicated awareness of sexism 
as evidenced by their performance on tests developed by the project. 

C . CortGlusioris" and Recommendat jLons ' " ' 

The pifoject has beenr successful in*- meeting the objectives defined for 
the first year. St^udent and teacher reaction to the lessons. has been 
favorable, and student performance on criterion referenced 'tests indicates 
their 'awareness of sexism. , ' ^ ' * 

Validation of the lessons by curriculum c^cperts indicate that 
the elementary lessons need a few ;:evfsions or additions, while more ^ 
extensive revisions, mostly adxiitions, are needed by secondary lessons. 

Feedback from inservice training, indicates that there is a- need for 
continued dissemination of injformation and materials dealing with the" 
elimination .of sex bias. The second year project will be ^improved by 
the early jievelopment of project objectives and concentrated effort 
^toward these goals from the date of the second"^ear project startTup 
prior to the beginning/, of the 1975-76 school, year. ' ^ - ^ 



II. Detailed Report 

A. Iden tif ica t ion 



Name df Comm un ity : Minneap.olis Public Schools 

Special" School District No. 1 
807 N.E. Broadway 
- j^Iinneapolis, Minnesota 55413 

2. ^ Locale of Schools: t:All Minneapolis Public Schools and 

Requesting Minneapolis Special Schocrl 
District*No. 1 - 

3. Target Population^: ' y 

a) All elemeatary students in gra<f^ii 4-6 and Jll secondary 
studenta-^Ui^grad^s- 7-12. / 

.b)^ All Minneapolis libr<irians and teachers. At the end of 
the project year, 439 elementary students in grades 4-6 
and 478 secotida.ry students in grades 7-12 had*been ' 
taught at l^a^t one non-sexist lesson by the project* 
staff. Inservicc training was provided to 83 Minneapolis, 
librarians and Tuesday Reflease Inservice training was 
/ provided to 753 .teachers'" from 26 Minneapolis schools. ^ 
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PROJECT OBJECTIVES AKD ACTIVITfES ' ' 

1. .Activities Used £o rmplemenc Che Objectives 

Objective I : . " ■ . , ' . >f 



By June 30, 19J5, the project- will develop and make, available to participatine 
project teachers three non-sexist elementary units and at leas 20 no^-se^ st 
lessons to be integrated into secondary trimester elective courses. 

. The project staff developed a total of three elementary non-sexist. 

units ^nd nineteen.secondary non-sexist lessons dealing^with a variety of 

topics whtich were taught in Minneapolis Area elementary and secondary 

schools. -The elementary units and' inclusive lessons are! - 

Media * ' 

TV Co'ntent . . * 
TV Ads ' 
^lagazine Content 
Magazine Ads ' ' * 

' Sfio^ts " . ^ ' 

, Comics ' ' w - . ^ ' . 

Toy Ads 

t Basal Readers - ' ' ' 

> r 

/ Self Awareness 
»^ Greeting Cards 

Baby X (2 lessons) ■ 

Fairy Tales (2 l-essons), . ^ I 

Occupations ^ 

Activities 

Personality 

Characteristics 

History—Ndnetee nth Century Activists ' ' ' ■ 

-Introductory lesson 
Concluding lesson 
|. Susan B. Anthony 

Elizabeth Blackwell 
Henry Blackwell 
Frederick Douglass y , 

"Mother*' Mary Jones 
Lucre tia Mott 
[ Elizabeth Cady Stanton * 
; ^ Lucy Stone 

\ ' , I Sojourner Truth 
I Harriet Tuhnaq 



The nineteen secondary lessons are titled: * / 

Career and .Family Decisions . - ' 

Marriage Contracts 

Job Characteristics - ' r- 

Status of Careers 
t ' Elemeatary Textbooks 

Statistics » * • ' ' 

Sharing V/ork . 

Athletics 

Language . " ^ • 

TV Characters 

\, Women Today * . . - 

Baby X • 

Toys . , . ^ • " ^ 

Life Cycles 

Fesmale/Male Ethics ^Game * " . ' ' 

Women's Work ^ 

Goals .of Feminism' \ • • ^ ' ' . 

Laws \ ' \ , 

Help l/anted Ads 

Each lesson was taught in at le'ast. oae classroom, with. most elementary 
and many secondary lesions c^ght in three or more classrooms. The 
lessons were taught in the classrooms of 18 elementary and 11 Secondary 
teachers who volunteered to participate ±x\ project activities,,. (On the 
elementary level, these teachers also earned two Professional Growth 
credits for their efforts.) ' ' ' ^ ' x 

An Advisory^Committee was formed from former members of the 
Minneapolis Task .Force on Sexism. The Coip^mlttee mef exrfery two months' 
and was an information exchange for the project and other related 
Women's Movement activities. 

Objective II . ' 

By June 30> ([975, all. Minneapolis librarians and those feachers participating 
in inservice training will achieve awareness of sexism in learning 
materials and how to select non-sexist iGarjiing materials. ^ 

^'o atcomplish objortLvo lj/'th(^ projocL conducted a one-hour 

inservice trnining for all Minneapolis librarians as" well as a Tuusday 



Release Time inservice fur'753 teachers, aides, ancl^^cher pupil personnel 
\ v^orkers from 26 ^linneapolis -schools.- The' Copic' of t:|ese inservic.es v.^^ • " 

sex bias in learning materials and classroom acciviti^s. Instances of- 
■ sex-rcrle. stereotyping in, learning materials and classroom pr.-ictices weye 
cited and criteria for the selection of non-sexist learning materials 
were e^xpl^ined and criteria for the ^selection of learning materials " 
(handouts) were distributed'. jj" 

Elementary teachers enrolled in the Prof ess/tonar Growth course 
.conducted by the project staff also received information about, sex bias 
in learning, materials^ As part of the . course activities, these teachers 
also reviewed learning materials for sex-role stereotyping using the 
criteria for selection of learning material's. 

f 

Objectiive III 

IVkT ^^^^ ^^^^1°P dissemination materials and 

est^lish a resource center of •non-se.eist learning materials for / 

?fsource centef"''°" ' '"'^'"^ °' materials in the 

In an ef forf to obtain teacher-made non-sexist learning materials. 

the project mailed a flyer to all Minneapolis teachers soliciting these 
materials, and also contacted those Min'neapolis teachers anxl other 
school systems oatside Minneapolis known to have non-sexist learning 
materials. An ericsearch produced a large bibliography of print materials 
on sexism, and in addition several magazine subscriptions,' books, and ~ 
films were purchased by the project. 

Objectiv e EV 

students will display awareness of sexism as evidenced by performance 
bV instruments developed through flelS testing 



To measure student awareness of sexism, the/^rojedt developed 
three end-of-onit elementary (grades 4-6)' test/, one each for Media, 
Self Awareness, and Ninteenth Century ActiWsts (History); also a pool 
of '37 item^was "developed to measure student awareaesb of sexism on the 
secondary level (grades 7-12). ' • , >• 

'Procedures Used tto Determine A^omplishment of Objectives 
Objective I /' * / . , ' ^ 

The quality of the non-se^ist lessons was iodicated by survey 

\ / ^ 

. responses from stadents and /teacheifs directly affected by the pt:oject, ' 

and the lessons were validated by curriculum experts using "a Validation 



instrument^ developed b/ the evaluator and project stafi. Students were 
surveyed^ to determin^ how well they liked the noh-sexist' lesions and the- 
evaluator made seve/al on-site visits to observe student classroom 

/•. ' 

behavior:. In add^tJLon teachers observing the,.non-sexist lessons were 
, asked to rate student reaction to the lessons on several points using ' 
an instrument-' developed for ^both internal and external evaluation. 

The Advisory Committee set up to act as an -information exchange 
for project activities and^c$ther related Wofne^'s Movement activities ' 
was surveyed, to determine their perception the Committee's role in ' 
project activities. 

After all the lessons were^ developed , two .curriculum* experts 
/ ^ validated ^ach lesson usin'g a validatioji form developed by the evaluator 

> - and project' sta^f. ,The validation form is designed to determine whether 

♦ * . \ 

each lesson meets^ various criterin judged essential tor curriculum by*^ 
pKc project staff. , . 

1 soa4 nppendiK 'p.H;e /\q , Fare. Validity . ' . ^ ' ' 

2 see appendix ,pa^;es 40, ^>0, 51, Stud(»n't Evaluation'- ' ^ * 

3 see apjiendix page 52, Teacher Observ^ation 

A see. appendix p^f^e ^>4 , Advisory Committee Stii;voy 

9^ 11 • ; 
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Objective - II 

Tawards objective IJ, the project engaged in inservice trAning 

<• 

for all Minneapolis librarians; for teachers via the Tuesday Release 

f ^ ' . * * 

Tine, and for elementary project teachers via a two-credit Professional' 

Growth Course, "The effect of the Librarians^ Inservice was measured 

in the fall by me^ans of - a surv^y^ and 'again in the spring^ to determine 

to what extent the librarians had used the material's and information 

gained from the inservice, and also to measure their' need for continued. , 

infomJatiori and materials "relatiilg to sex bia^ in learning mat^erials. 

The teachers attending the Tuesday Release Time Inservice were ' surveyed^ 

to determine their»»rating of the quality and worth of the session. - 

Those elementary teachers enrolled in the two-cr-edit Pr.of essdonal Growth 

course conducted by th^ project staff were $sked to rate^ t;h^' coarse on 

various points. _ ^ , ^ / * ' 

Objective \lX ' ' ... 

The project activities toward the establishment of a Resource - V 
Center ol non-sexist learning materials were monitdred'^by the evaluato/ 
through Ijnterviews with the project staff 

Objective! IV 



three ele 



L 9 ' ' 

Instruments to measure awareness of sexism were developed fo^s^ll 



lentary units and for twelve of the nineteen' secondary lessons. 
Item difNcuUies were computed for each item and reliabilities computed 



for each tbst. Ih' the elementary . tests , item discriminations were. 

5 see appendix page 55, LibrnriansS: Inkeirvice - - ^ . * 

6 see np^peWiix page 57, Librarians 'inservice. FoUovup * 

7 see appehdix page 53, Tuesday Release Time ^valuation 

8 see^appertdix page 59, Course Evaluation 

9 'See'^appcrjdix page 60, 62, 64, End. of Unit Evaluation— -Med^ia, 
Awareness Post-test, Histo'ry Post-test and Secondary Test It'em^. 
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\ co^nailt^d from CheNjofference between ''item ^UfficJl.ties f or '^pper-scof ing 
.-studerTts and_ itetrt difficu'lties" for 'lower-scoring ^■6udqi>cs. Item 
discriminations were nof c4culated for^econSary test it^jns sinte the 



number 



of- students taking, tfie tests t/aS- variable; ani^i-n s'ocna 'ca'ses to^o 

■. ' , "-n ' •■ ^ ' *" ■ 

small "reia^ive-to'-the number of items- to Provide' a stable index 

• • ■ y ■ 

^(Groups of -studenes..were.given^a tes^ drawrv from -items celating to the- 
''..specific non-sexist lesstDns they had been ^au^ht. Groups, p'f 57,, 16, -17 •' 

• and 4A students Here administered five t'ests with respdctively 9, 10, / 
Hi 12, or 15 items drawn from the 37-itlm pool.) Op the elementary 
level, students .were tested at t^he ' beginninglO as well' as .at the'^ehd of " 

^ the Self Awareness Ihd History units. Pre-tesMn^ was not possible in ^ 

• the fall {Media unic) since evaluation ac't<ivities" were initiated after 

project classroom teaching w^b begun. Student performance o/ the 

* . . -.5, • 

elementary and secondary tests was su-mmarized hv the: com^atat'ion of - " ' 

mean and mode .scores .for each test, ^ ^ , • 



> / 



*10 see appendix p.-u;os 70 and 71 , Aw.irene3s^ Pro-test and ' Hi story' Prc^-tc^st 



. DATA ■" , . ' " . 

• -I. Procedures fa]; Data. Collection and Analysis 
^ a. To determine their teaching. and Women' s 'Movement, experience, 

teacher background data was collected from' all project .teachers using a ' 

survey f^r^m developed by 'the evaluator. Average teaching experience 

and-'Women.'s^ Movement experiences were summarized. 
s - b.- The role of the advisory, commi&tee yas ascertained through a* 
. survey administered to .14 active memb'e^^s the final meeting on'' 

April 9,' 1975. , n . ' . / . ' ' 

• . "\" °^ participating teachers and' lesson critiquers was 

J ' a • ■ ■ 

determined through interviews with the project sta'ff and a review of the 

instruments used in the critiqjue -of lessons. 
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d. Student response t-o the non-sexist lessons and units was obtained 
through several on-sife classroom observations by the evaluato'r. An ■ " 
instrument to measure Student reaction to the non-se^ist lessons 'and " 
units admiffistre^d tg-.^l? students at, the end of the elementary 
Self-Awareness unit, to 169 students at the end of the History unit.'aod.'. 
to 122 students a^t the end of their series of secondary nop-sexist lessons 

e. The observirtg classroom teaphers were asked' to evaluate studetit - 
reaction to the non-sexist lessons af the end of each lesson. The 22 
elementary lessons were rated a total of 94 times, or ah averag^e of 4.27 
times per lesson. Nineteen secondary lessons were rkted a total bf' 56 
times, or an average of 2.9 times per lesson. Th.e teachers 'rated each • . 
lesson on six points using a rating sca-le of l=poor to 5=excellent . 

Me-an teaclier ratings were computed foi each lesson and fpt> e-hg units* - / 
overall. ^ ^ ,..*,, 

\ ■ . •* ^ •' ; 



A panel of curriculum e;?percs was Selected b>: the project staff 

to review the completed' lessons and to rate them .using the Face Validation 

form which lists vario^us curriculiira criteria to be met. Two validajiors 

.rated each lesson, indicating whether each lesson met each criterion 

Those criteria not met by- each" -lesson are reported. • 

g. To determine .their reaction to the inservice, eirghty-three 
• f ' 

Minneapolis lifc^-arians were mailed a survey in the fall shortly after 
they attended the inservice conducted b'V the project staff. Again in'' 
the spcing, a followup survey was mailed to the librarians to ask if ' they 
had used the information and/or materials provided by the iriservice ^nd 
if they would like more information .and/or materials dealing with s^x bias 
in lea|:ning materials. . " , ' ^ 

. h. At the end of'^the Tuesday Resease Time Inservice, surveys! wei^e 
completed by 7^3 attending teachers, aides, and other pupil personnel 
workers. Results were summarized by computing the percentages oi^ responses 
in each response category both for each geographic ai-ea and for the total 



753 respondents. ^ ^ 



i. The professional growth course was evaluated by. means of a ' ' 

questionnaire administ'e^Qci to participrating teachers at the end of the 

course. Percentages of responses from 17 teachers are reported for 

»each item and for each response ca'tegoty." , ' ' 

j. Progress toward "the . collection o^ non-sexist materials was 

monitored by means pf interviews with the project staff. 

• , ^ ! 

. . k. The elementary curriculum specialists developed three instruments 
to measure student awareness of .^exism, and the secondary curriculum 
specialist devc^loped a 37-item pool drawn from 12 of the 19 lessons ' ' 

''■■)'] 



f 
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prodiKed durlnr, 19;/»-75'. ReliahLl Ities for the olomentary tests were 
conputed f.rom the correlations between each pair of half-testsj. Mean 
and tnode scores, item difficulties, item correlations with the total 
scores, disgcimination indices and frequency distributions wera 
computed from stjudent scores on each test, c 

^( Awareness and History units, a pre-test was administered 

/^^ ' * ' ' 

to-the_studen^S;to determine change in knowledge or attitude by comparing 

x< ~ 
the pre-ffnd post test scores. 

m. In analyzing th,e secondary test,.' item analysis was complicated 
by the" fact that five s.ubgroups of the 37 tests' items were administered 
to five different groups of students. Items for each subtest were 
selected on the basis^of the lessons taught to each particular group of 
students. The items in each subtest were not mutually exclusive. Thus 
some items were' resppnded to by as many as 132 students while others were 
responded to by 16 students. The subtests contained 9, 10, 11, 12 and 15 
items and were taken, by groups of 16, 1?', 57, ..33, and 44 students ' 
respectively. Item difficufties were computed from the proportion of 
students responding to each item. Mean and mode scores wer& crgmputed for 
each subtest, and reliability of the total pool of 37 items w^s computed. 

2. Findings. 

■ Results of a survey of fourteen acti^^e members of. the Advisory 
Committee are shown ip Table 1. Th6 members indicate the most important 
role is that of moral support and as a sounding board for.project 
activities. Also, the members felt the committee was importar/t in 
sharing ideas related to the Woman's Movement and in continuing t{<^ 
a-ctivities of the Minneapolis Task Force on Sexism. The members also - 
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felt the coraniccee had some input into deciSion making by the project. 
These opinions regairding the^ role of the Advisory Committee are in ^ 
, agreement with those of ^e' project staff. The rfiembers also indicated 
that they felt the Advis^rv' Committee should be continued; that their 
membership was worthwlrile that -they would volunteer to be member? 

next year. While the Advisory Committee has the potential to be of 
use to. the project, its continuation next year as- a project activity 
^hoiild be evaluated by the project staff. If the project is willing to 
supply the time and effort required by the Advisory Committee without 
reducing their other efforts toward project objectives, then the Committee 
could be continued. In any case, the Advisory Committee should have a 
low priority, among project activities. In actual, practice the committee 
supplies a positLve but non-essential input to the project.- 

these opinions are not supported "by the actual data from the- survey / 
,df Advisory Committee members-, however. They are the result of th^ * / 
evaluator*s perception of 'the value^of bhe Advisory Committee to the / 
project based on attendance at several meetings j and* from personal > 
cbmmunicat ions with the project staff. 

The participating' teachers and lesson critiquers helped refine 

elementary lessons at various stages -of their development. Both (/ritiquers 

and participating teachers used project-developed criteria for evaluation 

of the lessons and were a valuable source of input into' lesson refine-' 

/ 

ment. This source of outside evaluation undoubtedly accounts for much 
of the differonce in overall ratings of the elejiientary ver^sua/ secondary 
lessonSj by the lesson validators. - , V \ 

• . , ■ % ■ , ^ 
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As a result of on-site* visits to classrooms, it appears 'that students 
enjoy the non-sexist lessons. This agrees with the results of -student 
evaluations of the Self-Awareness (Table 2) and History (Table 3) units 
on the elementary level, and with the ^results of the survey of secondary 
students (Table 4). In the case of -the History unit, 75% of the 16-9 
students said they liked the non-sexist' lessons, better than their regular 
lessons, and nearly l^alf j(48%) of the 117 students said they liked the 
Self Awareness* lessons better than their regular lessens. The majority 
felt the'lessgns wer* interesting or important while a small percentajge 
thought the lessons yere boi;ing or stupid (Self Awareness: -17%, History 5%) 



The majc^ity of students felt that the Yion-sexist lessons taught-istem^ 
somethi/^g they didn't know before. On the- secondary level, students 
also indicated a. positive reaction to the non-sexist Tessons . Sixty-five 
percent of 122 students surveyed said they were glad Ms. Freeman came in. 
Eighty-eight percent said they learned something new, 64% said the non- 
sexist lessons chang^ed the^way tffey think, and 'approximately half (49%) 
said th^ lessons will be personally useful/' . "* ' • ^ 

c 

Teacher ratings of student response to tjje lessons has beejx extif-emely 
favorable, which agrees with the student responses. On a rating scale 
of one to five (l«poor to 5=excellent) all the. lessons developed ^Uy the 
project were -given an average rating above 4 on each of six points:' 

1) Studeot reaction* 

2) Student ^involvemerit p; ' * > * 
2) Lesson development ^ 

4) Quality of. questioning techniques ^ * 

5) Relation of content to objectives 

6) Students^' understanding of th^ purpose of the lesson * 
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The results of these teacher obsetvation's are summarized Tdble 5 
and Table 6. . ' ' 



fiach non-sexist lesson was validated by two curriculum experts using/ 
a project-developed Validation form. The results of this validation '/ 
are given in Table 7 (eleraentary lessons) and Table 8' (secondary lessons) 
T^yies"7 and 8 summarize thef* criteria not jnet by each lesson. On the' 
wliolfe, the elementary lessons fared much better *than the secondary, 
-vSiich must be partly due to the elementary project staff use of outside 
-help in critiquing- the lessons. Of the elementary lessons, one .(Magazine 
C9ntent)' appears to need major revision. Anjong the 19 secoWi^^essons , 
raahy need minor additions and/or revisions and so^e need major revision. 
For a full listing of the lessons and their deficiencies reported by ' 
the curritTMlura validatcJlfs , the reSder should refer' to Tables 7 and 8. 
The results of the lesson validation indicates vzhere each lesson needs 



improvement' and. should be a valuable guide for future^finement of the 

lessons developed in 1974-75. In som/caseS,.. the valicfacipn criteria may 

be inappropriate for a given lesson, ^us, the projj^t ^may* elect to 

revise the validation f-orm for future use. ^-'Z' 

. . 

To assess'tTie effect;s of the Librarians inservi<?e", *^ survey was* mailed 
tp^ all >flnneapolis librarians. The results of this sutvey are' ahown ln 
Table 9. Eighty percent of the 83 librarians who attended the insarvice 
returned. the Purvey which was milled to them S'fter the inservice*/ The 



libra/ridns were generally favorable in their .^^Taluation of the inservlce 

and the ma-jority of the respondents ^S^^eecT^^t^exism should be 

" ' •■ * * ft 

eliminated from the school environment. The responses indicate -tlxat: the 
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• i,nservice increase3~ their awareness .of sexism in 'writ ten .mater ials'and 
in" Other media in the schools. '. T.hey felt that the' criteria given to " " 

•them for ^electing school materials will be helpfui and thab^tfiey*do 

intend to use- these criteria .in s"elictl,ng and. profnoting .materials in 

their schools. And finally, as an Index of -.the effect of the inservice. 

the librarians .were asked if they had shared information gained from 

thQ -.inservice with others. The majority (64%)said they had shared the 

ipfo]rmation. Almost all (95%) indicated that they had talked with 

teachers, a^iout talked with friends, 40% had talked to their — 

spoaiSe and 2§% had talked to students about the inservice. Thus the 

■ '■ \ ■ \ 
short inservice had a positive impact on the librarians and the repercussions 

of this inservice .have been far-reaching for such a modest effort.- 

■ ' ^ t , V 

In the spring a fo;Llowup survey was mailed to 83 Minneapolis 

librarians to ^termine-whether they had used the Information or materials 

provided by the inservice". Table 10 summarizes the responses, from 42 

■responding librarians. Eighty-six percent said they did use the handouts. 

73'/o said they selected < learning materials from the lists and/or information. 

provided in the inservice. In the future, the majority of the librarians 

responding said they. would like more lists of non-sexist A-V materials, ' . 

non-sexist bibliographies » and lists of non-sexist printed materials. ~ 

The results of a survey-ST 753 teachers et al attending the Tuesday ' 

' ^ . ... 

Release T^me. Inservice are presented in ^able 11.' These results indicate ' 

an overall favorable response to the inservice. Respondents judged 

the inservice to be interesting,^-relevant and paced correctly. The \ * 

session contributed to their interest in and awareness of the problem *"* 

of sexism in schools. .It. improved their ability to recognize sexist • ' 
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practices, and it gave the^i ideas oh how to reduce sexism in their " 
schools. The majority of the -respondents indicated that they would become 
more conscious of how they interac-t with female and male students/ and . 
be sure their expectations of females, and males are equal. They said 
they- would select materials with the least possible stereotyping and 
encourage all students to consider many career op.tions ^possible for them. 
Only 20% said they would-be i^illing to have special lessons or* units. 
»In all, this inservice appears* to have had a po^sltive impact oh those • 
attending. 

Table 12 sunmiarizes the responses of 17 teachers en|:plled in the. 
■V. • ' ' 

Professional Growth course conducted by t;he project staff. They^eported 
the course objectives were well stated^ the* course organization^ methods 
of presentation, incorporation of ontsidS assignments with^ presentations 
were rated very h'lghly. The majority also said the course increased their 
ability to affect change in sexist practices in their schools.* Nearly 
all (91%) 'said they wuld like to participate in dn extension of the 
cpurse. . < 

A survey of all participating project teachers showed that the 
elementary project teachers, average 7 years' teaching experience while , the 
secondary teachers average 10. years' experience. Most have had previous 
experience in the Women's Movement and view this project as an important 
'mec!nS of 'eliminatipg sex tias. • ^ ^ 

To <^te the project_has collected a variety of non-sexist learning 
materials. Magazine subscriptions, books, and filmstrips ahve been 
purchased- A flyor sent. fcJ all -Mf-nneapolis teachers soliciting any 
tG*ach(2r-macle norn-sexisf learning materials did* not yeild any non-sexist 
lear-ning materials, but did produce names of , people who wojuld be v/ilUng 
to use the materials when they become available. , \ • 



Thus, it appears that non-sexJLst curriculum for the targeC area will be 
developecf rac^inly throiigh efforts o^ this_project or others like it. / 
The resource! center will contain .those lessons/units developed during 
this project Wear and various print ^nd ncTn-print learning materials ' * 
^purchased by ^he project. To data, a catelog of materials in^tjie resq^urce ^ 
center has not- been mad*, but one is expected to .be ready for next year. 

Table 1> slows the pefrcentages of students endorsing various 
respoff^e categories fojr^^e^ch of 11 items from the Self Awareness pre- 
and post-test. ^Except .for one item, the difference in the. proportions 
endorsing each response category sh0Ws a consistent shift away from sex 
role stereotypes. Thus the Awarene5^ unit appears to,. have had the 
desired ^pact on student^. The reliability of the Awareness post-test 
i% .88 with the mean-Sx:or^ 8. 3 and mode 12. Table 14 contains the 
descriptive statistics, item difficulties, item-total correlations, and 
item discriminations' for the Selfi Awareness post-test based on scores 
of 123 elementary students. The items were easy, had moderate correlations 
with the total score and had moderate discrimination. ' TabJLe 15 
summarizes the descriptive statistics based on the administration of a 
16-item test of awareness of sexism in media to 152 elementary students. 
Table 15 shows the test reliability of .82 with students' mean score 13.7 
on the 16-item test. The items had moderate correlations with the total 
^ score, ranging from .39 to .66. Most items also had good discrimination 
ability. The distribution of scores is negatively .skewed, with the mode 
score 16. v * 

Students were pre-tested and post-tested with the same 10-item instrument 
to get an idea of entry level knowledge of the Ninteenth Century Activists 
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wh.ich is the. topic of the History unit. The -mean pre.-test score on 
this 10-item tests wa> .94, tlie mode 1. On Che .post-test Table 16 shows 
a. mean score for 165 students was-6.5,= the mode 10. The test 
^ reliability is .84. The items'on thfe history test are more difficult, 
have higher discrimination and higher item-total correlations than do 
items on the other tests. - ' *' 

The secondary test item dif f iculties/f or 37 items is shown in TabJe 17. 
The items rarfge in difficulty -from .SO to 1.0. Reliability for. the ^ 
Hhole test. is^45. Item-total score correlations were not possible 
using the total item pool since different groups of students tpok each 
various combination of items, and no one took all 37 items. For the 
five subtests, means and modes are given in Table 18. Students scored ' 
high on each of the subtests with means 9.7, 7.1, 10.8, 8.6, and 12.3 
on tests with 11, 9, 12, 10 and 15 items respectively. 
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C. SUMMARIZATION AND TABULATION OF DATA 
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TABLE 1 

RoLe of the Advisory Committee 
in the Project "Eliminating Sex Bias" 

A Survey tf 14 Active Members ' 



Question Asked; 



; '* Percent endorsing each' alternative 



very 

HOW IMPORTANT IS THE ADVISORY COMMITTEE imt)ortant 
ROLE IN THE PROJECT "ELIMINATING SEX BIAS 
IN EDUCATION" WITH REGARD TO THE FOLLOWING: 



somewhat -not very 
important^ important 



decision making by the project staff 
moral support 

sharing ideas related to the Women's 
Movement in general ^ 

continuing the activities of the . ~ 

Minneapolis Task Force on Sex Bias 



29% 
86% 

64% 



a sounding board for project activities 86% 



43% 
7} 



29% 

29% 
7% 



29% 
7% 

.7% 

21% 
7% 



DO YOU THINK THE ADVISORY COMMITTEE SHOULD BE 
CONTINUED NEXT YEAR? 

DO YOU THINK YOUR EXPERIENCE AS A MEMBER OF THE 
ADVISORY COMMITTEE WAS WORTH THE TIME INVESTED? 

WOULD tOU VOLUNTEER TO BE A MEMBER OF THE 
ADVISORY COMMITTEE NEXT YEAR? 



Yes 



93% 



85% 



93% 



No 

7% 
14% / 

7% 



CAN YOU SUGGEST WAYS TO CHANGE THE ADVISORY COMMITTEE 
IN THE FUTURE: 



Ok as is 



ERIC 



format 






86% 


time of meetings . 






79% 


length of meetings 






93% 


number of meetings 






79% 


content of meetings 






79/!. 
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TABLE 2 



Student Evaluations of Self Awareness Unir\ 
Based on Responses from 117 Students in''Grades 4-6 
Representing Five Schools* ' 



COMPAReId'TO our 51EGULAR LESSONS, I LIKED 
THE new"! lessons - 



Better ^ 48% 

About as much 38% 



less 
TOTAL 



14% 
100% 



I THOUGHT THE NEW LESSONS WERE: 



Interesting 
Fun 

Borinj^ *- 
Stupid 
Important 
TOTAL^ 



37% 
31%^ 
10% 
7% 
15% 
100% 



,^v, I THINK THE^ NEW LESSONS TAUGHTI ME 
^' SOMETHING N]^W THAT .1 DIDN'T KNOW BEFORE 



Yes 
No 

TOTAL 



*Tutt/l,e', Hiawat^ha", siiingle Creek, 'Longfellow, Clinton 




72% 
, 28% 
100% 
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TABLE 3 



Elementary Level < 

^ ' Evaltiation of * History Unit 
by 169 'Elementary, Students from Five Schools 



1 . 



Question Askeci : • , 



I tIKED THE NEW LESSONS 



I THOUGHT^ THE NEW LJISSONS 
WERE: 



.1 THIjnC THE NfeW LESSONS 
TAUGHT ?IE SaM^ETIilUG N^W THAT 
, I DIDN^.T KNOW BEFORE 



Percent Endorsing Eaclr Item 



Better #han our regular 
. lessons 
About as much as I like 

our regular lessons 
Less than I like our 
regular lessons 

Interesting 
Important' 

Fun>t ^ ^ ' 

Boring 

StCpid ■ 



Yes 
No 



75% 
21% 

s 



44% 

•20% 
47. 

1% 



98% 
2% 



ACTIVITIES YOU LIKED BEST 



Hearing aBout famous - 

persons lives • ,47% 

Filmsftcips apd movieS 30% 

Researching a famoun person 18% 

Making a time line . ' 4% 



4i 
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TABLE '4 



Evaluation of the Secondary Lessons 
' * by 122 Students from 'Five Classes, Grades 7-12 

• . • 'in the Minneapolis School District 



'^Question Asked; . , Percent ^ Endorsing 

• ^ Each Alternative. 

' ^ CHECK HOW YOU FELT ABOUT' MS. FREE^^AN COMING IN. ' ' 

Vas glad she qame Xn ... \ ' 

Have no^opinion,, one way of tfie other .A' ' 27% 

Would rather she diaa't come 



8% 



/ 

, HOW MUCH DO YOU THINK YOU LEARNED- THAT Yt)U DIDN'T* 
KNOW BEFORE? 

Some 

A lot . " • ' 



63% 
25% 



. Nothing , ^ • : ^ 

HOW MUCH DO YOU THINK MS.^ FREEMLAN'S 'lESSONS CHANGED . > 
THE WAY YOU THINK? ' . , * 



Some \ , . 

No change , . ' . 

A lot ^ • ' ' 



13% 



DO YOU THINK THE INFORMATION YOU GAINED WILL BE 
.USEFUL XO'YOU PERSONALLY? 

Yes 



49%. 



t 



Don't know - 25% 

No ^ ' 



15% 
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TABLE 6 



*Mean Racings of -Elementary Lessoas 
by Observing^ Classroom Teachers 



Rating Scale: 1-Toor to 5=Excellent 



Co 

i 



MEDIA milT 



/ 



$0 



/ 



or O 
C/ o 



c o 

C 'V 
<u <J ^ 



"sports 

St^^reotyping* irf 

Basal Readers 
Magazine Ads 
Comics n 
TV Commercials 
TV Ads 

Toy Ads ' 
'TV Content 



5 



■2 
5 
5 
5 
6- 
6 
4 



4 . 8 \ 5.0 4.6 



3.0- 
•^4.5 
4.5 
4.5 
4. -5 
4.5 
4.5 



3:5 
4.0 
4.5 
4.2 
4.7 
4.7 
4.5 



3.5 
4*5 

A. .6 
4.^0 ^ 
4.3 
4.3 » 
4.0 



4. a 5.0 



4.0 

4.6- 

4.8 

4.0 

4.7 

4.7 

4.5 



4.5 
4.3 

■ 4.8 
4. '6 
4.7 
4.7 

■ 4/0 



' 4.8 

4.0 
4.0 
3.6 

4.-2 
4.3 
4.3^ 
-"4.0 



OVERALL ■ ■ 


38 


4.5 


4 


.4 


4.3 


4.8 


4.5 


4.1 


AWARENESS UNIT " " ' ' • ' 


Activities 


7 


4.6 


4 


.1 


4.4 


3 -.8 


■4.? 


4.4 ■ ^. 


Characteristics 


4 


■ 4.0 


4 


.3; 


4.. 5 


4.0 


4.0 


4.0 


Occupations 


4 


. 5.0 


4 




•4.5 


4.5 


5.0 


5.0 


Personality 


4 • 


3.8 


4 


.0 ^ 


3.8 


3.5 ^ 


4.3 


3.8 


Baby X (I) , 


2 


4.5 


5 


:o ■ 


4:-5 


5.0- ' 


5.0 ' 


4.0 . 


Baby X (II) " 


2 


5.0 


. 4 


5. * 


4.5 


5.0 


5 jD 


5^.0 ^ 


Fairy Tales Role 


















Reversal 


3 


4.7 


^ .5 


0 


5.0 




5.0 


5.0 


Fairy Tales .(I) 


1 


4.0 






5^0 


.5.0 


4.0 


'5.0 ' 


Cards . 


4 - 


4.5 . 


-. 4. 




4.5 


4.8 


4.8' 


4.8 


OVERALl! ; - ■ 


31 


4.2 


4. 


4" 


4.4 


4.2 


4.7 - 


4.5 



HISTORY >UNIT V ^ ' 

Intr^uctory lesson 
Mother Mary JOnes 

' Susan ^B. Anthony / ] 
Xucy Stone- t 
Harriet, Blackwell J 

"Sojourner Truth 
Harriet ^Blackwe^ L 
LiJcy Stone * J* 
Frederick Dougla^^ 
Harriet Tubman > 
Susan B. Anthony ^ 

, Elizabeth Blackwell ] 
Elizabeth Cady;iiig^tanton7 
Lu^^retia Mott- ) 



5 


4.3 


4.0 


4.5 ■ 


4 


.0 


4.8' 


4"^ 


.6 


4 


. 4.5 


,4.5- 


4.-8' 


4 


7 


5.0 


5 


.0 


3 


4.r 


4.0 


4.3 


5 


0 


5.0 ' 


5 


.0 ^ 




4.6 


4.3 


5.0 ^ 


4. 


8 


" 5.0 


5 


0 


4 


4.5 


. 4.5 

✓ 


4.8 


4. 


3 


4.8 


4. 


8 ' 


5 


4.3 


4.0 


4.3 


4. 


3 


4.3 


4. 


3 '. 



OVERALL 



25 



* 

4.5 



4.2 



4.5 4.8 



4.8 



25 
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TABLE 6 



Secondary Level ~ Ratings of 20 Lessons 
by Observing Teachers 



"I 

Rating Scale: 1 =.Poor to 5 = Excellent 



LESSON TITLE 



$0 



i 



o > 



•iy o 

A" 

o 



Sharing Work 


8 


4 


4 


4.5 ' 


4 


.8 


- ^.5 


4 


.8 


4.4 


Ethics 


4 




.8 ■ 


5.0 


•4 


.8 


4.7 


4 


.8 - 


■ 4.3 


Toys 


2 


5 


0 


5.0 


4 


.5 ' 


5.0 


5 


,0 


5.0 


Newspaper Ads 


2 


4 


.0 


3.5 


4 


.5 


4.0 


4 


.5 


,'4.0 


Statistics 


2 




o; 


.2.5 


2' 


.5 


5.0 


4 


.o" 


2.0 


Elem^entary Refers 


2 


5. 


o' 


5.0^ 


5 


0 


4.5 


5 


.0 


5.0 . 


Language 


4 ■' 


4. 


5 


. 4.3 


4 


.3 


4.3 


4 


.8 


3.8 


Life Cycles 


2 


4. 


5 


4.0 


5 


0" 


4.0 


4 


.5 • 


4.0 


Laws ' 


2 


4. 


5 


4.8 


4. 


8 


, 4.8 


3 


.5 


3.3,. 


Marriage Contracts 


4 


4. 


3 


4.3 


5. 


0- 


4.5 


5 


.0 


4.3 


Athletics 




4. 


5 


4.8 . 


4. 


8 


4.8 


3, 


.5 


3.3 


Womea^s Work 


2 


4. 


5 


3.0 


4. 


5 


4.5 


5 


.0. 


3.5<' 


Career & Family Decisions 


3 


4. 


0 


3.7 


4. 


3 


4.7 


.5. 


0 • 


4.0 


TV Characters, 


3 


3. 


7 


3.3 


4. 


7 


4.0. 


'5. 


0 


5.0 


Stratus of Careers 


2 


3. 


5 


3.5 


,4. 


0 


4.0 


4, 


0 


4.0 


Goals' of Feminist . 






















Movement 


2 


4. 


5 


4.5 


3. 


5 


4.0^ 


4. 


5 


4.5 


Baby X 


5 


4. 


8 


4.8 


4. 


6 


•4.8 


5. 


0 


4.3 


Job Characteristics 


1 


3. 


0 


3.0 


4. 


0 


3.0 


4. 


0 . 


3.0 


Women Today 


2 


5. 


0 


4.5- 


4. 


0 


4.5 


5. 


0 


5.0 


Overall - * 56 


4. 


3 


4.1 


4. 


5 


4.3 


4. 


8 ' 


4,3 ' 


• 

♦ 

• 


















« 
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■TABLE 7 

LESSON VALIDATION 
1. Elementary Level 

All but one of the elemeritary lessons was judged to be acceptable, 
using. the criteria stated 'for the lessojis.. Two raters rated each 
lesson on ea^h of 18 point^s, scoring ^ach point either'pass ot fail. 
The validation instrument can be found in the appendix, page 

Of the 18 lessons/ reviewed, eight passed on all points, five^ lessons 
failed one-area; three lessons, failed in twd'areas, one' lessdn failed 
three areas and one lesson failed seven ^reas. Those lessons which 
passed in all areas were: Sports, Comics, Ci^tent Analysis, Occupations, 
Fa'iry Talfes, Personalities, Baby X, and Greeting Cards. 



"Lesson 
Magazine Ads 
TV Content • ^ 
TV Commercials 
Activities 

Characteristics 

History Introduction 
History Stories 
History Conclusion 

Toy Ads 



Content Analysis 



Criteria Not Met 

Use of a wide variety of source materials 

Use of a wide vareity of source materials ' 

Use of a wide variety of soutce material? 

Directions to teacher sufficient to teach ^ 
the lesson — 

Use of a wide variety of source materials 

1) Does lesson provide opportunity for the 
development of critical thinking 

2) Sufficient help with questioning techniqu 

1) Provision for Evaluation S feedback 

2) ^Do the lessons use a wide variety of 
source materials 

3) Are the materials easily accessible 

1) Clearly stated objectives 

2) Objectives specific to lesson , 

3) Provision for sufficient development of 
vocabuiatory 

4) Sufficient direction for the teacher to 
teach the lesson : 

5) -Content compatible with objectives 

6) Provision for evaluation an?l feedback 

7) Use af a wide variety of source materials 
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TABLE 8 



Results of face Validation of Each Secondar^y Lesson 
by Two Curricuium Experts 



LESSON NAME 



. CRITERIA NOT MET (as judged by one or both 

.validators) 



V . 



1« " Language 

2. Elementary Books 

■ 0 ' 

3. Sharing Work 



4. Athletics 



5. Baby X 



6.. Life Cycles 



7. Marriage! Contracts 



8. Job Characteristics 



9. Sharing Work 



10. TV Characters 



None 
None 



1 
2 
3 

^ 1 

i 

3 

1 
2 
3 

1 

2 

3 
4 



Objectives clearly stated ' 
No criterion-referenced test items 

Objectives clearly stated | . ' > 

Provision of opportunity for development 
of creativity ^ 

' No criteripn-iref erenced test items 

Objectives appropriate to age level 
Provision for. development of crit;ica.l 
•thinking ' \ 

Use of wide variety of source material 

Provision f of, evaluation and feedback 

No criterion-referenced test items 

Use of a wide variety of source materials 

Provision for sufficient development of 
vocabulatory 

Sufficient h(^lp with questioning techniques 

No criterion refererjfced test items 

Use of a wide variety of source material 

Objectives appropriate to age level 
Provision for evaldation and feedback 
No criterion-referenced test items 
Use of a wide variety of ^source materials 

Provides opportunity for the development 
of creativity 

Provides for sufficient development of . 
vocabulatory 

No criterion-referenced test items 

Use of wide variety of source. materials 



1) Objectives appropriate to age 

2) Objectives worthwhile 

3) Provides for development of creativity 

4) Provides for the development of critical 
thpLnking 

5) Provides for sufficient .development of . 
vocabulatory 
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TABLE 8, Continued 



11. Toys 



12, Status of Careers 



13. Women Today 



14 i Career and Family 
Decisions 



15. Wonfen's Work 

16. Goa>ft--of Feminism 



17. Female/Male Ethics 




1) Objectives specific to grade level 
^2) Objectives specific to lesson 

3) Provision for student-teacher interafction- 

4) Provision for development of creativity 

5) Provision for development of critical- 
thinking 

1) Objectives specific to lesson 

2) Provision for sufficient' development of 
vocabulatory 

3) Sufficient help with questioning techniques 

4) No criterion-referenced-.test items 

5) Use ol wide variety of source-materials 

6) Directions suff^ient for teacher 

7) Provision for evaluation and feedback 

1) Objectives clearly stated' 

2) Provision for development of 'creativity 

3) Provision for develc^^ment of critical 
thinking 

4) Provision for sufficient development of 
vocabulatory 

5) No criterion referenced test items 

6) Use of a wide variety of source materials 



1) Provision for evaluation' and feedback 

2*) Use of a wide variety of source materials , 

3) Provision for student-teacher interaction 

4) Provision for the development of creativity 

5) Provision for the development of critical 
thinking 

6) Provision for sufficient development of | 
vocabulatory - j . 

7) Sufficient help with questioning techniques 

8) No criterion-referenced test items 1 

No criterion-referenced* items \ 



1) No criterion-referenced test items 

2) Use of a wide variety of source materia 
(also -NDne validator cited a need^ for a 
bibHogtaphy) 



1) Objectives clearly stated 

2) Appropriate to grade, levpl 

3) Adaptable- to different teaching styles,. 

4) Provision far vocabulary development * ' 

5) S.tfficient help with questioning techniques 
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18. Help Wanted Ads 



19. Laws 



TABLE S, Continued 

1) 'Objectives appropriate to age levef^ 

2) Objectiyes'^compatible* with content 

3) Objectives worthwhile 

4) Objectives possible to accomplish within, 
the lesson 

5) Provides opportunity for t\}e development 
of- critical 'thinking 

6) Provides opportunity fof sufficient 
development, of vocabulanfy. *■ 

7) Uses wide variety of souce -materials 

1) Objectives clearly stated 

2) Objectives appropriate to grade level ."^ 

3) Objectives possible to accomplish within 
the lesson, \ ' ^ 

4) Lesson adaptable to different teaching 
styles 

5) Uses a wide variety of "sburce materials 

6) Source materials easily accessible 

7) No criterion-referenced test items 
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TABLE 9 



Librarians' Ins-ervice Results 
of the Followup Survey of 83 Attending Librarians 
by Geographic Area,. 









• 








North 


West 


East 


S.E. 


Total 






f. 


X 






/• 


The inservice has increased 


_SA 


20 


■ 9 


tm\J 




ID 


by awareness of sexism in 












written materials and 


A 


75 


73 


75 


100 


76 


other media in the schools. 














D 


0 


5 


5 


0 


3 




SD 


5 


0 


0 


0 


-2 


No 


Resp 


0 


14 


0 


0 


5 


Sexism should be elim- 


SA 


30 


18 




ZD 




inated from the school 












environment. . 


A 


45 


55 


35 


50 


46 






-15 • 


18 


0 


25 


'l2 ■ 


• 


SD 


5 


5 


. 10 


0 


6 


*No 


Resp 


5. 


5 


5 


'6 


5 


The Criteria for Selecting 


SA 


35 


■. 14' 


15 


P 


20 


Materials (handout) will 










be helpful to me in 


A 


60 


73 


75 


50 


68 


selecting written -or 












multi-media materials for 


D 


5 


9 


10 




11 


the school. 












0 


0 


0 


Q 


0 


No Resp 


I'O 


0 , 


20 


25 


11 



SA«Strongly Agree; A=Agrce;- D=Disagree; SD=:Strongly Disagree * 

35' 31 ^ I 



TABLE 9", Continued 
Librarians' Inservice 



Area 

North West . East S.E- 



Do you intend to use the 
criteria in selecting and 
promoting materials in 
your school? 



% 

Yes 90 



91 



% 
75 



% 
75 



Total 



% 
85 



No 


0 


0 ^ 


5 


0 


2 


Resp 


10 


9 


20 


25 


14 


Yes 


60 


73 


55 


I 


64 


No 


30 


27 


25 


0 


26 


Resp 


10 


0 


20 


25 


11 



Have you shared any 
information gained from 
the inservice w|^th 
others? 



If yes, (referring 


* Teach^ars 


92 


94 


100 


100 


95 


to the preceeding 














question), with whpxa.1 


Friends 


58 


81 


55 


67 


,/ • 67 




Spouse 


58 


31 


45 


0 


40 




Students 


33 


19 , 


36 ' 


33 


29 




Administr-- 


17 


6 


9 


33 


12 




Other 


8 


13 ' 


9 


0 


10 


Would you like more 


, Yes 


55 


41 


f 

60 


25 


50 


information on eliminating 












sexism? 


No 


30 


,36 


20 


25 


29 




No Re^p 


15 


23 


20 


■ 50 


21 



32 



.TABLE 10 . 



Followup on Librarians' Inservice 
Results from 42 Responding Librarians 



Question Asked; 



Percent Endorsing Each Alternative 



DURING THE CURRENT SCHOOL- YEAR: 



Did you use ^the criteria for ,the selection 
of learning materials which was handed 
out at the inservice? 



Yes ' "*86)S: 



No 



14% 



Did yo^u^^lect any Materials fjrom t 
lists and/or information furriished b 
Women's Studies? 



I'lhat additional information on eliminating 
sex bia^ and/or non-sexist learning materials 
/would you like for next year? * i 



Yes 73% 
No ' 27% 



lists of non-sexist A-V materials 

non-sexist bibliographies / 

lists of non-sexist printed materials 

reference articles 

inservice training 

selection guidelines 



64% 
57% 
52% 
29% 
l9% 
17% 



ERIC 
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TABLE 1 

Tuesday Release Time 
Evaluation by Participants 

Question Asked: ^ 



• HOW INTERESTING WAS THE INSERVICE? 
very interesting 

■ - l • " • 

dull 

no response 
HOW WAS^ THE PACE OF TODAY'S SESSION? 
OK 

too fast 
too slow 
no response 

WAS THE CONTENT OF TODAY'S SESSION 
RELEVANT TO* YOU AS A TEACHER (AIDE, 
ADMINISTRATOR)? ^ 

extremely 



not at all 
no response 

HOW MUCH DO YOU THINK THE SESSION 
CONTRIBUTED TO YOUR: interest-in the 
problem of sexism in schools? 

greatly ^ 

some 

little 

none 

no response 

.. r 



ERIC 34 . 



/ 
/ 

/ 

/ 
/ 

( 

Inservice : j 
From 26 Schools 

I 

Percent Endorsing eacli Alternative 
Area and Number of Participants 

S.E, East West North Total 
N=26 N==165 N=270 N~292 N=753 



53% 


48% 


49% 


40% 


45% 


24% 


26% 


24% 


24% 


24% 


18% 


19% 


16% 


23% 


19% 


0% 




5% 


9% 


6% 


0% 


4% 


4% 


2% 


3% 


6% 


0% 


2% 


1% 


1% 


76% 


93% 


90% 


92% 


91% 


0% 


O'A 


2% 


2% 


1% 


12% 


6% 


6% 


4% 


5% 


12% 


1% 


37, 


2% 


2% 














37% 


37% 


0 Q V 




47% 


28% 


23% 


26% 


26% 


12% 


25% 


22% 


26% • 


24% 


6% 


4% 


12% 


8% ■ 


8% 


0% 


4% 


3% 


6% 


4% 


6% 


2% 


2% 


4Z^ 


3% 


47% 


44% 


43% 


35% 


40% 




. 41% 


39% 


45% 


"'42% 


5% 


7% 


11% 


14% 


11% 


0% 


4% 


6% 


:6% 


5% 


5% 


4% 


1% 


1% 


1% 


* 


. . . continued 
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TABLE 11, Continued 



Question Asked ; 



Percent' Endorsing each Alternative 
Area and Number of. Participants 



awareness of sexism in schools 
greatly 

some • 

little 

none 

no response 
ability to recognize sexist practices 

greatly 
some 
little 
none 

np response 

ability to reduce sexism in your school 
in some way 

greatly 
some 
little 
- none 
no response 

mAT ACTIVITIES HAVE YOU DONE OR WILL YOU 
^ DO TO COUNTERACT THE EFFECTS OF SEX BIAS? 

Have .special units or lessons ' ' 

Become more conscious of how I interact 
with female and male students 

Be sure my expectations for females and 
males are equal' 

^Encourage all students to consider many 
career options possible for them 

Select materiails which have the least 
stereotyping possible 

howWre were you of sexist practices 

BEFORE THIS SESSION ? 

extremely aware 
somewhat aware 
heard of it %j 
not at all 
no response 



S.E. 


East 


West 


North 


Total 


* N=26 


N=165 


N=270 


N=292 


N=753 


• 41% . 


■'50%. 


41% 


38% 


42% 


47% ■ 


36% 


41% 


42% 


41% 


67, 


, 8% 


12% 


14% 


12% 


6%. 


' 4% 


5% 


4% . 


5% 


5% 


' 1% 


1% 


1% 


1% 


29% 










42% 


37% 


35% 


37% 


59% 


44% 


44% 


47% 


45% 


0%. 


8% 


12% 


10% 


10% 


0% 


3% 


6% 


5% 


5% 


12% 


2% 


0% 


2% 


2% 



29% 


26% 


23% 


17% 


22% 


47% 


49% 


52% 


52% 


51% 


12% 


14% 


14% 


21% 


17% 


0%s 


7-4 s 

4% ^ 


8% 


8% 


8% 


12% 


2% 


2% 


3% 



24% 



82% 



65% 



76% 



65% 



24% 
68% 
71% 
69% 

,57% 



21% 



74% 



71% 



65% 



59% 



16% 



70% 



66% 



66% 



53% 



20% 



72% 



69% 



67%- 



56% 



31% 


22% 


22% 


24% 


54% 


38% 


42% 


•42% 


4% 


4% 


4% 


4% 


1% 


0% 


1% 


1% 


11% 


35% 


30% 


27% 



35 



39 



} 



TABL^ 12 

Course Evaluation 
Professional Growth Course - Women's Studies 



Responses from 17 Teachers Participating in the 
Professional. Growth Course Conducted by the 
Elementary Curriculum • Special ists 



Question Asked'; 



Percent Endorsing 
EacK Alternative 



HOW WELL WERE THE OBJECTIVES AND GOALS OF THE 
COURSE STATED? 



Extremely well ' 47% 

Very well ^ 47% 

Reasonably well 6% 

Not very well 0% 

Poorly. • 0% 



HOW DO YOU RATE THE METHODS OF PRESENTATION? 



Extremely well 29% 

Vfery well 65% 

Reasonably well 6% 

Not very well oi 

Poorly 0% 



TO IfflAT EXTENT DID THE INSTRUCTORS INCORPORATE 
OUTSIDE ASSIGNMENTS WITH THE PRESENTATIONS? 



Extremely well 29% 

Very well ' ^ 65% 

Reasonably 'well 6% 

Not very well 0% 

Poorly . 0% 



DID THE COURSE INCREASE YOUR ABILITY TO AFFECT 
CHANGE IN SEXIST PRACTICES IN YOUR SCHOOL? 



HOW WOULD YOU Ri^TE THE .ORGANIZATION OF THIS 
PROFESSIONAL GROWTH COURSE? - » 



Yes, a great deal 60% 
Yes, som^ 40% 
Little . 0% 
^ot at all 0% 



Ej?cellent? 40% 

Above average 50% 

Average 10% 

Below average 0% 

Poor 0% 



WOULD YOU LIKE TO PARTICIPATE IN AN EXTENSION 
OF THIS COURSE? 



Yes 91% 
No . ' '9% 



36 

40 
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TABL£ 13 



Responses of 129 Elementary Students in Grades 4-6 
to Eleven Test Itemis Measuring Awareness of Sexism' 

<* . , ' - . , 

^ Percentages Endorsing Each' Resrpftnse 

Alternative: Pretest, Posttest and Difference*. 



^ f ■ 



A 



Qij^tion Asked; 

'who WOIJLD you RATHfiR SEE CLIMBINq. 
k TREE? 



Boy 

Girl 

Either 



WHO WOUXD YOU RATftER HAVE BABY5IT, A ' 
' YO^NOER- BROTHER OR SISTER? 

Boy 
^'Girl 

^ Either V 

" 0 

'girls cry more than boys: . 

-Yes ' 
• No 
^ V 

BOYS ARE MORE ATHLET;:C THAN GIRL^ 

. ' , Yes ^ ' 

»No , - ' ^ ,^ • 

A BOX OF BOOKS .NEEDS "tO BE CARRIED TO 
MOTHER ROOmI mO WOULD YOU RATHER 
"^SEE CARRY THE BOOKS? 



Percent of Students Endorsing' 
Each Response 



Pre 


Post - 


Diff ere'nce 


(1) 


• (2) 


(2) - (1)' 


47% 


19% , , 


-28 


3% 


^% 


- 1 


48%. 


'79% 


+31' 


19% 


5% 


t 


43% 


•14% 


-.29 


36%'" 


82% ' . 


-t-46" 




* . 




60% 


• 41% 


' ^-19 . 


36% 


. 57% 


•. -I-'21 ■ 



48% 
47% 



30% 
66% 



^ -1-8 
+19 



• , '• , Bcfy 

Eith§** 

WHO WOULD YOU RATHER SEE PUTTING OUT 
A FIRE? , ' , ' 



32% 
10% 
54% 



28% 
6% 
66%" 



- 4 

- 4 
-f-12 



Boy 

Girl ; 
-.Ei'ther 



60% 
■1% 
32% 



23% 
2% 
74% 



-37 
-I- 1 
-1-42 



-*,Suu) of, -pcrc-enf .•l>',^s fo.r a gl-vi-ii flom may bo luf.fJ elian 100 due to ndn-rt>spond inj? 



• ' ' * TABLE -11, Continued 

WHO WOULD YOU RATHER SEE TYIpiNC^ 

^ . ' Man 
> N Woman 
Either 

YOU BUY A BIRTHDAY CARD WITH AN OUTDOOR 

SCENE. WHO WOULD YOU SEND IT TO? 

* ^ 

Bay* , ' ^ 

^ ' fiirl ' . 

Either f 

YOU BUY- A CARD WITH FLOWERS ON IT, WHO 
COULD YOU SEND IT TO? . ' 

Boy 

Girl 

Either 

IN FAIRY TALES, THE PRINCE SHOULD ALWAYS 
SAVE THE PRINCESS. 

' Yes 
No 

IN FAIRY TALES, WOULD YOU RATHER HAVE ' 
THE PRINCESS./fiELBEAUTIFUL OR BRAVE? 

'-Beautiful 
arave 
' * , Either * 



Pre 
(1) 


Post 
(2) 


Difference 
(2) - (1) 


5% , 
65% 
26% , 


2% 
26% 
71% 


- 3 ' 

^ • -39 ' 
+45 



33% 
17% 
47% 



5% 
72%- 
19% 



47% 
50% 



52% 
10% 
33% 



18% 
•7% 
74% 



0% 
46% 
53% 



54% 
43% 



15% 
60% 
18% 



-15 
-10 
+27 



- 5 
-26 
+34 



+ 7 
• - 7 



-37 
+50 
-15 



38 



J 



42 



TABLE^ 14 



Descriptive Statistics Based on Responses 
^ From 123 Students' in Grades 4-6 
'to a Twelve-Item Test^ Measuring Awareness of Sex Bias 

Mean Score = 8J3 ; * . 

Modal Score =12.6 

Reliability of *Whole Test^ = .88 



Item 






Item 15is'crimination 


Item 


Item - Total 


D = P upper - P lower 


Number 


Dxf f icultv(P) 


Score Correlation 


-•?7% 37* 


1 


.77 


.75 . 


• .51 


2 . 


• .81 


.69 


.52 


<J 


.58 


.69 


• 72 


A 


.67"~~ 


.66 


.68 




.70 


■ .61. 


. 66 


o 


.74 


.78 


.68 


7 


.70 


.74 


.70 


o 
o 


.75 


.64 


.45 


y 


.51 


.66 


.78 


10 


.69 


.55 • 


.48 


11 


.81 


.51 


.37 




• 70. 


.46 - . 


.47 . ^ 




Frequency Distribution of Scores 


• 


■ 


Absolute 


Relative 


Cumulative 




Frequency 


Frequency 


Frequency 


Score 


(N) 


Percent 


Percent 


9- 


2 


1.6- 


1.6 


1 


6 '# 


4.9 


/ 6.5 


2 


3 


2.4 


^-^^ 8.9 


3 


7 


5.7 


14.6 


A 


3 


y ' 2..4 


17.1 


5 


6 


4\9 


22.0 


6 


6 


4.9 


26.8 


7 


11 


8.9 


^ 35.8 


8 


11 ' 


a. 9 


44.7 


9 


9 


7.3 


52.0 


10 . 


' 13 


10.6 


62.6 


11 


16 


. ■ 13.0 


75.6 


12 . -' 


30 


24.4 


■•100.0 



1. ^ See appendix, page 52 > Awareness Posttest 

2. VJhole test reliability was computed from tb^ corrftlatton between two 
half-tests •(ri2 =^ .79) using the formula: Reliability = 2ri2 



39 



43 



ERIC 
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TABLE 15 • ■ 


1 




♦ 


Descriptive 


Statistics Based on Responses 




rrom xjZ 


Students in 


Grades 4-6 to a 16-Itejn Test 


of Sexism 






Measuring Awarerfess of Sexism in Media^ 






Mean Score = 


13.7 








Modal Score 


= 16,0 




» 




KeiiaDiiicy 


of Whole Test 


2 = .82 








Item 


* ^ • Item 


Discrimination 




Xtem 


Difficulty 


Item Total D = P 


upper — P lower 




riUuiDer 


P 


Correlation 


45% - 30% 




1 


.88 


.47 




• 


z 


.88 


.57 


. 38 




o 
J 


.93 


.54 


. 19 




A 


.80 


.42 


. ZO ' 






.94 


.42 


. 14 




0 


.85 


.47 


. 30 


• 


7 


.67 


.42 


/. c 




o 
O 


.97 


.66 


. 09 




Q 


.61 


.39 


.51 


J 




.81 


.47 




XJL 


.95 


.SO 


. 15 




1 o 
IZ 


.y6 


.61 


.13 




13 


.85 


.39 


.3S 


> 


14 

JL*t 


.83 


.,55 


A A 




15 


.90 


.S2 


.18 




16 


.99 


.56 


■ .04 




Frequency Distribution of Scores ' ' ' 




Absolute 


Relative 


Cumulative 




Score 


Frequency 


'Frequency (%) 


Frequency (%) 




0 


1 




.7 




. 4 


1 




.1.3 




■ 6 , 




■ '~~ 


Z.6 




7 


1 




3.3 




9 


■3 


2.0 


5.3, 




10 


9 


' '5.9 • • 


11. •• 




11 


4 


2.6 


13.8 




12 


9 


5.9 


19.7 




13 

14 • 


17 
36 


,11.2 . " 

23.7 


Mean=13. 

54.6 


7 


15 


32 


21.1 0 


75.7 




16 

., -.f 


37 


24.3. 


VlOO.O Mode=16. 


0 


1. See appendix page 60 , 


End of Unit Evaluation - Media 





2.' Whole test reliabji^lit^^jr was computed from tlie correlation^ between two 
half-tests (ri2 ~ '70) .using the formula: Reliability; = 2ri2 ' 
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TABLE 16 



Descriptive Statistics Based on Responses. 
Trom 165 Students in Grades 4-6 
' to a IjEin-Item Test of History Unitl 



Mean Score ^ 6.5 
Modal Score = 10.0 
Reliability of \^ole Test^ 



Item 
Discrimination 



Item 


Item ■ ^ 


• Item - Total' .D" = 


P upper - P lower 


Number 


Difficulty(P) 


Score Correlation 


j^j^ o o ^ 


1 


.57 


-.63 


.74 


2 


.66 


.48 


■ .49 ■ 


3 


• .68 


.61 


.63 ^ 


4 


.81 


. .65 


.51 


5 


.81 


.59 


.45 


6 


.38 


. ' . .64 


.71 ^ 


7 


.37 


.64 


.70 


8 


.68 


.56 


.58 


9 


-.68 


.63 


.62 


10 


.39 


.31 


'.16 




. Frequency Distribution of Scores 

] / 






Absolute 


Relative 


Cumulative 


Score 


Frequency 


Frpquency 


Frequency I 


(N) 


Percent 


\Perceht 






* 1 





0 

1 

2 
3 
A 
5 
6 
7 
8 
9 
10 



3 

1 

8 
12 

9 
24 
21 
28 
21 

1 
37 



1.8 
2.4 

'7.3 
14.5 
20.0- 
34.5 
47.3 
64'. 2 
77.0 
77.6 
100.0 



Mean=6.5 



Mode=10.0 



1. See appendix, page 64, History Post test . 

2. \nio\e test reliability was coniputed from the correlation between two 
half-tests (r-L2 '72) using 4he formula:' Reliability = 2ri2 



1+r 



12 



45 ^ 



TABLE 17 



r ^Secondary Test Items 

Item Difficulties and Corresponding Numbers 
of Students Responding to Each Item ■ 



Number of 

Item Item Students'^ Responding Item Item 

lAjmber Difficulty to the Item Number Difficulty 



Number of 
Students^ Responding 
to the Item 



' 1 
2 
3 
4 
5 
'6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 



.83 
.67 

1.00 
.54 
.77 
.97 
.98 
.96' 
.92 
.93 
.75 
.86 
.50 
.94 

, .93. 
.75 
.88 
.75, 
.75 



57 
'115 
57 
6h 
57 
57 
.56 
99 
132 
132 
71 
115 
16 
16 
16 
16 
16 
16 
16 



20 

21 

22 

23 

24 

25 

26- 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 



.75 
.81 
.92 
.84 
.89 
.88 
.91 
.80 
.89 
.89 
.97 
.64 
.9^ 
.88 
.91^ 

i.bo 

'*82 
1.00 



0- 



16 
16 
75 
44 
44 
44 
33 
60 
93 
93 
94 
61 

61. 
33 

33 

33 

33 

15 



Students were given a total of five subtests, each subtest containirig items 
drawn from the particular ^et of le'^sons those students had received.' The 
five groups of students had the following N's: 57, 16, 33i'':17, 44'. 



ERIC 
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TABLE 18 



V 

Frequency DistributiVDns of 
Five Secondary Subtests 
Drawn from a 37-Iteni Pool 



Subtest 1: Eleven items (numbers 1, 2, 3, 5-12) 
'Cronbach Alpha Reliability - ,71 



Frequency Distribution of 57 Scores 



Cumulative 

Score N • % % 

3 1 1.8 1.8 

6 1 1.8 3.5 

7 2 3.5 7.0 

8 • 5 8.8 15.8 

9 ^ ^3 22.8 . 38.6 w^,„Q 7 

10 ' 13 22.8 61.4 "^^"==9.7 

11 22 38.6 100.0 Mode==ll> 



Subtest 2: . Nine items (numbers 13-21) 

*. Cronbach Alpha Reliability .49 



Frequency Distribution of 16 Scores * 



CumXil^tive 

Score N % ' Z • ;: 













2 


1 


6.3 






. 5 
7 
8 


1 

. 8 
4 


6.3 
50.0 

25.0 .i" - 


.'■ 12.5 
.. • 62.5 
87.5 


Mode=7 .0 
Mean=:7.1 


9 ' 


2 


12. S/'-' 


100.0 
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TABLE 13, Continued 



Subtest 3: Twelve items (numbers 9. 10, 22, 25, 26, 28, 29, 30, 33-36) 
Cronbach Alpha Reliability = .71 



k ■ 



Freguenty Distribution of 33 ScAres 



Scpre 



8 

9 
10 
11 
12 



N 



7. 



9 
14 



2 

3 

5 \ 



6.1 
9.1 
15.2 

27;3 
42.4 



Cumula t ive 
% 



6.-1 
15.2 
30.3 
57.6* 
100.0 



Mean=10.9 
Mode=12.0 



Subtest 4: Ten ibems (numbers 2, 4, 11, 12, 27-32, 37) 
Cronbaclv Alpha Reliability = .49 / \* ' 



Frequency Distribution of 7 Scores 



Score 



6 
7 
8 

9 
10 



Cumulative 
% 



1 
1 
5 
7 
3 



5.9 
5.9 
29.4 
41.2 
17.6 



5.9 
.11.8 
41.2 
82.4- 
100.0 



Moie=^lB 



/ 



ERIC 



Subtest 5: Fifteen items (numbers 2, 4, 8, 10, 1?, 22-24", 27-32) 
Cronbach Alpha Reliabillt^L* .45 ^ 



Frequency Distribution of 44 Scores 



Score 


N ' 


% 


Cumulative » 
% 


6 

7 
10 
11 

12 ^ 

13 
14 


1 
1 

2 

^ 7 

\^ 
13 


2.3. 

2.3 

4.5 

- " 15,. 9. 
25.0 
20.5 
29.5 


2.3 
4.5 
9.1 
25.0 

50 -O Mean«12 ' 

70.5 r ^^'-^ 

100.0 •^)Mode-14.0 
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.D. concel/ion's an-d recommendation . i 

The project met or nearly merits objectiCe of curriculum development, 
producing three elementary non-sexist units and 19 non-sexist secondary 
•lessons. Both syiudents and observing teachers rate^ the non-sexist ' 
lessons highly. Lesson validators indicated where change ife needed in ' 
the elementary and secondary lessons, or alternatively the criteria for 
validation must 'be changed to refieet the project goals. In future 
curriculum development it may prove worthwhile to use lesson critiquers 
outside tl?e project to assist in lesson refinement in the developmental 
stages. This was done in elementary curriculum development this year, and- 
it proved useful to the proj-eet staff. The Advisory'Commlttee , if it 
is continued next year, should be given a low priority among- project 
^^^tivities since it 'does little to assist the project in reaching its 

objectives. The Librarians' Inservice and Tuesday Release Time Inservice 
were successful in creating an awareness of sexism in learning materials 
and developing a knowledge of how to select'non-sexist learning materials. 
^ The librarians indicated a need for continued information and' materials 
on non-sexist p^^int and non-print materials. The two-credit professional 
growth course conducted by the project staff was rated highly by those 
enrolled. The teachers enrolled in this course were beneficial to the 
. project also in refining the non-s-exist lessons. This approach 

(particip.-ition-in the project in exchange for credit) may prove useful' 
in succc'isive years of the project. The^ T^toject has collected various 
, print and non-print non-sexist learning materials, but has yet to produce 

a oatalos for t\:ture users. The catalog should be produced as soon as 
. pos£;iblo to facilitate disseninaTion of th- non-r.oxist: mircr iair; during , 
the next year. Tlir; eler.rntary project staff dpveloped insfrumonts to 

< 

( . • . 

' ^ ' ' AS . 
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measure student awar,cnoss of sexism with reliabil LL les between .82 and 
.88, ^Th^ secondary project staff developed Items relating to 12 of the 
19 lessons produced. The' total pool of 37 items had a reliability of 
>/.45. The project may want to develop test iteiiis relatiYig'to the seven 
lessons for which items are not available: Language, Statistics, Women s 
Work, Career and Family Dynamics, Life Cycles, Laws, and Goals of 
Feminism. , Test data using these items can be a useful tool in evaluating 
the success of the teacher in reaching the lesson objectives. 

And finally, byrt most importantly, the second year project will be 
greatly improved by an early date for project startup, including 
evaluation activities. 




/ 
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i-mWEAPOLlS - PUBLIC. SCHOOLS 
Women's Studies 

FACE Validity 

I. Objectives' 

Are the objectiveis: 
clearly stated 

appropriate to the age level 
worthwhile 

specific to the lesson 

possible to a<^complish within the lesson 

II. Lesson Developnent 

A. Is the lesson adaptable to different: 

organizational settings 
teaching styles 

B. Does thov lesson provide opportunity for: * 

student-teacher interaction (participation) 
development of creativity ^ . 

development of critical thinking 
sufficient development of vocabular;v 
sufficient help with questioning techniques 



C. Are the directions sufficient for the teacher to 
teach the lesson? • ^ 

D. Is t^e content compatible with the objectives? 
III. Evaluation 

Is there provision in the lessons for evaluation 
and feedback of the lessons? 

Are the^criterion-referenced .items appropriate 
to the objectives of the lessonr;? 

IV. Source Materials; 

A. Do the lessons use a wide variety of sourpo 
materials? ' ' 

B. " Are the materials easily accessible? 
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•Boy Girl 

Student Evaluation - Self Awareness Unit 

* ' •» . 

How do you feel about the lessons Ms. Burns and Ms. Ott taught you? 

Put an X by the stratement that tells how you feel. 

♦9 

t 

I liked the new lessons *- 

b etter than our regular lessons 
about SL% much as 1 like our regular lessons 



J.es3 than I like .our regular lessonar 



1 thought th^ pew lessons were; (check two) 



^interes/tlng 
fun / 



Jboring 



^stupid 

JLnportant / 



I^think the n6w lessons taught me something new that 1 didnVt 
know before. 



J, yes 



no 



^ List your two favorite lessons. 
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MINNS.'li'OLIS PUBLIC SCHOOLS 
Women's Studies 

STUDSJiT EV/IiJATION - HISTORY TOIT 

Boy 2 Gi^l 



Kov do you feel about the. lessons Ms. Bums 'and Ms* Ott taught you? 
Put ^ X by the statem^iit that^ells how you f^el. 
I liked the new lessons 

better than our regular lessons 

about as much as I like our regular lessons 

less than It'like our regular: lessons 

>*!. 

I thought the new lessons were: (check two) 
interesting 



fun 

boring 
stUDid 

iinoortant ^ 



I think the new lessons taught me sometl^-Qg new that ^ I didn^t^ 
know before. 

yes 

no * 

1 . 

^ Check the ti^o activities you liked best* 
fiL'nstrips and movie 

researching famous person * 

^ heariTvg about each*fa,T.ous person's .life 

Tialdjrfg' d time Hare ' 

* List your two favorite people. 
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Student Evaluation 



!• Chec'k how you felt about Freeman coming in for 

s * w ould rather. she d\idTi^t :comp 

' *- 

' *' • . 

was gl^d she c^e^ ixi, 

'" ^^^"^^h ave no opinion, one way or the other ^ 
' 2.^ Check two activities you liked best 



weeks. 



• ^S haring Housework game 



J^riting a marriage contract 

•A .. • 

^Athletics ^ * • . 

^Ethi^ds ^ame^ 



\ 

3. What did you like about those activities checked above? 



4,fWhat was' it you didn't like aboilt those, you did Aot check? 



5. How much do yoiTlfetiink that you learned that you didn't before? 



* a lot 



"Some 



nothing 



6. pow much do you think Ms. Fre'eHian's lessons changed the way you think? 



c 



^ a lot ^ some ' , no change 

7» Do you^think the information ypu gained will iJe useful to you personally? 



ERLC 



ye: 



no 



< don ' t ^know 
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xeacner Obsecvatlc 
Name 



School^ 
Toplcls 



Lesson 



J>ate 



Grade 



nrlnutes 



Length of today's Instructional period 

Describe the type of program in this.cU^s and this school: 



Please complete the following: 

r. objectives: 

Comments 
, ' ' 



Appropriate 



Yes 



No 



II, Parts of the lesson , 
Motivation ^ 
1. Student reaction 



1 2 3 4 5 
poor excellent 



2. Recommended changes 



B. Development 

1. Student Involvement 



1 2 3 u 4 ■ 5 
not involved - very involved 

2. How would you rate the develbpment in today's lesson? (Does 
' it tie together)? 



12 3 4 5 



P°°^ excellent jj 

3. Qualit>> of questioning techniques (Did it develop critical 
thinking)?. 



1 2 3 4 ^5 - 
P°°^ • excellent 

52 
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4. Reconanended changes: 



C. Evaluation . ^ y 

^ 1. Itow well did the content relate to the objectives? 

1 2 2 ■ A ~T~ ' 

_ excellent 

2. How well did the students understand the purpose of 
the lesson? 

"1 ■ 2 ' 3 ' "T" "T" 

PooJ^ excellent 

3. Recoicmended changes:^ 

■ ■ f — 



III. Students and Environment 

What factors seem to have affected the class today (mood, evenbs 
weather)? ' * 



IV. Other Comments: 
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^ KEiTlEAPOLIS PUBLIC SCHOOLS 

V/omen's Studies - 

• . ■• 

ADVISOR!' COI-2-iltTEE SDRVET 

* 

1. HoK inportant is the Advisory Connittee rol^ in the project "ElL-riinating 
Sex Bias in Education!' with regard to the following: 



V3ry 
imot. 



somewhat ' not very 
'important inportant 



a; decision riaking by thd project staff 
b. moral support 

c» sharing ideas related to the Women's 
Movement in general t 

^ 

d. continuing thee activities of the 
Ilinneapolis Task Force on 3ejc Bias 

e, a sounding board for project activities 



i * 

yJo you think the -Advisory Committee should be 
f6ntinued next year? 

rou think your experience as a member of the 
lAdVisory Committee was worth the time invested? 



^uggest ways to change the Advisory Committee in the Future: 
OK as is p Change Suggested ' ^ 




LIBRARIANS' INSERVICE 

■ \ 

In ordet to assess the effectiveness the presentation on sexism for Li- 
brarians given by Women's Studies at your recent area meeting, we would appre- 
ciate your cooperation in responding to a few'^questions. Thank you for your^ 
time and efforts • Please send completed form to: 

Vi,d Hume^ Project Director 
Women's Studies 
807 N.E. Broadway 
Minneapolis, Mn. 55413 

Please place a check mark to indicate your response to the ite^ia. , 

SA«Strongly Agree A«Agree D-Disagree SD-s'trongly Disagree 

In which area is your school located? North West E^st SE 

1. The in-service has increased ray awareness of aexisra 

in written materials and other media in the schools. SA A D SD 

Cormnents 



T 



'4 



7 



Z. Sexism should be eliminated from 

the school environment . 

SA A D SD 

CoTnnents ' ' : 



3, The Criteria tor Selecting Materials (handout) will 
be helpful to me in selecting written or multi-media 

materials for the school* ^ 

SA A D SD 
Explain your reason for this answei;^ ^ > " 



Do you' Intend to use the Criteria In selecting and * 
promoting materials in your school? 

Conmsntfl _ ^ [ 

2 ' 



Have you shared.^y Information gained from the In-service 
with others?^ 

Yes No 

If Yes, with whom? Teachsra 

J Admlnlstratora 

Students 

Spouta 

Friends 

2 Otlier 

Would you like more Information on eliminating ^ 

sexism? -y— 

Vhat, in particular? ^ 



1 



Have you any suggestions for improving or changing the In-service? 



LIBRARIANS' INSERVICE FOLLOWUP . SURVEY 



MINNEAPOl^fi PUBLIC SOTOOLS 
WoBSfn'^a Studies 



Librarians' Inservice Follqvup. Survey^ May 1975 

We would appreciate your cooperation in responding ^to 
a few questions about the inservice training cifnducted by , 
Women's Studies last fall. Please return your completed 
survey to: . 

Mid Hume, Project Director 

807 N.E. Broadway 

Minneap9lis, Mn, 55413 



During the current school year: 

1) Did you use the criteria for the selection 
of learning materials which was handed out at 
the inservice? 

yes no 

2) Did you select any materials from the lists 
and/or information furnished by Women's Studies? 

yes no 

3) What additional information on eliminating 
sex bias and/or non-sespist learning materials 
would you like for next year? 

^listt of non-sexist printed materials 



lists of non-sexist A-V materials 



[^selection guidelines 
jwn-sexist bibliographies 
^reference articles 
^inservice training ' 




MH/pc 
5-7-75 



57 

61 



MINNEAPOLIS RTBLIC SCHOOLS 
Women Studies 

Tuesday Release Time < Evaluation 



How interesting was the inservice? 

?ery interesting dull 

How was the pace of today's session: > OK too fast Jboo slow 



Was the content of today's session relevant 
to you as a teacher (aide, administrator)? 

Extremely not at all 

How much do you think the session contributed 

to your: , greatly/some/little/none 

a) interest in the problem of sexLsm in 

■ schools ( g s 1 n 

b) awareness of Sexism in schools g s 1 n ' 

c) ability to recognize sexist practices g s 1 n 

^ d) ability to reduce sexLsm^in your school 

in some way g s 1 n ^ 

What activities have you done or will you do to counteract the effects of sex bias? 
Have special lessons or units. 

Become more conscious of hdw I interact with female and male students. 

\ Be sure my expectations for females and males are equal. 

Encourage all students to consider many career options possible for them. 

Select materials which have the least stereotyping possible. 

Other (please list) 

fc : 



Hc3W aware were you of sexltt practices before thl-s seaslon? 

Extremely awar e Somewhat aware Heard of It Not at all 

^erJc . . ' " 



Course Evaluation 
Professional Growth Course - domen' s Studies 



How well were the objectives and ^o^ls of the course stated? 



Poorly Not Very Reasonably ^ Very'vfell Extremely 

• '^ell - ;vell ;fell 



Kow do you r ate the m ethods of presentation? 

?oo3:ly Not Very Reasonably Very Uell ^ Extremely 

V/ell ifell ,fell 



To what extent did the instructors incorporate outside assignments 
with thg presentations? 

Poorly Not Very Reasonably Very'/fell Extreraely_ 

'^ell V/ell Well 



Did the course^ increase your ability to affect change in sexist 
^practices in jwir school? 

Yes, a great deal Yes, some Little Not at all 



Kow would you rate the organization of this Professional Growth 
Course? 

I. 

Poor Below Average Above Excellent^ 

Average ' Average 



Would yau like to partici-pate in an extension of this course? 

Yes No 



Can you suggest any changes in this Professional Growth Course? 

-"^ ' ^ Ye s No 

rlxplain: 
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End of Unit Evaluation - Media 

Boy ^ ' ■ GjE^l 

l_ ■ Grade . School 

Choose one answer and cit:c]^e it. 

1. Stars in T7 programs ar/e: '^^ ^ 

A. MostXy men 
^ B. Mostly women 

• C. Equal number of meVi and women 

2. Men are shown in a wider variet^^^of jobs on TV than are wonen, ' 

" Yes No 

3. Most TV shows atTout^doctors star men. 

Yes No 

li- How do commercials usually show men, selling food? 

A. ]p*reparing it 

B. Eating it 

C. Buying it 

5. Who is usually shown doing dish soap commercials? 
Men N Women 



6. Who is usually , shown selling shampoo in TV commercials? .^j^"^^ 

Men Women 

7. How do commercials usually show women selling food? 

A. Preparing it 

B. Eating it 

C. Buying it 
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8* If/ho is usualXy shown in ads about sJ)orts equipment and games? 

Men Women . 

9. How do maigazine ads usually show men selling cars? 

A* Driving * ^ 

* B* Standing by car ^ 

10. How do magazine ads usually show women s^l^ing cars? 
• A. Driving ' 

B. Standing by car 
11* Who is usually shown selling dolls in toy ads? 

Boys Girls 

12. Who was usually shown selling trucks in toy ads? ' 



/ 
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Ji3» In comic strips women are shown in wlia^ job? 

u 

A» Doctors 

B. Housewives 

C. Office workers 

lii. Men are shown^^^i^ a wldetr variety of jobs in commies than women- 

Yes No 

15» The sports page in the newspaper is about: 

A. Mostly men/ ; ^ -r 

B. Mostly wojPien ^"X^ 

' . - C. EqpsS- juimber of men and women^^. . _ . : . 

l6. V/ho is shown in more sports in the newspaper? 
Man Women 



\ 
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AWARENgSS POST-TEST , / 



?o:}t-'^rf!it - ,self-./WA:iew£Ss unit 



Date 



Boy 



Glri: 



School 



>»rao can climb a tree? 

bo y girl either 

2* Vtxo could babysit a yo\:nger brother or sister? 

bo y girl either 

3» Girls cry more than boys. 

yes ^ no 

4, 3oy3 are r:iore athletic than girls. 

yes no 

5, A box of jbooks needs to be carried to another room; who could carry 
the books • ^ 

boy girl 

6, '-Jho cculu put out n fire? 

nian woman either 



7. Who could b'^ a typ;st? 



wonian 



either 



8. You I -y 1 'yirthday/card with an outdoor fjcene, who could you send it to? 



'Oy^ 



girl 



. either 



9. 7ou buy a biril.day c^^si^with fiercer s on it, could you send it to? 

boy gj.rl , either 

10. i'\ ^'.^Iry ujlbi; cha prlnc^'r.s could r:,iv/<» the pvlnce. 
f 
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Id f.ilry cales could che princess be brave? . ■ 

yes no 

12, WoulJ you rather h.Dvo a b::py brorhcr, a "^"^by liis-ter, cr it nislvas no dlffarence? 
Lizt two reasons for your answar, ^ 

1. ^ ^ 
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HISTORY POST-TEST 



Grade 



* School 
Date 



h-7S 
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POST-TEST ON 19th CENTURI FEMINI^S - 
Match? the names with his/her achievements 




^Susan B* Anthony 

Elizabeth Blackwell 

Henry Blackwell 
Frederick Douglass 

''Mother" Mary Jones 
Lucretia Mott 



Elizabeth Cady Stanton 
Lucy Stone 
Sojourner Truth 

Harriet Tubnan 



A. First. person to give an entire speech on • 
women's rights ♦ First Massachusetts woman 
to graduate from college. 

B. Ex-slave, abolitionist and women's rights 
speaker, editor of the newspaper "North 
Star". 

C. Organized coal miners and textile vrorkers 
into unions. 

D. Spoke -on women's rights and anti-slavery.' 
Wrote for and edited the "Women's Journal", 
which lasted hi years . Wrote own marriage cere- 
mony, renouncing laws which restricted women. 

E. Ex-slave, abolitionist and women's rights 
Speaker, demanded ride on Washington D.C. 
streetcar. 

F# Traveled for 30 years speaking for women's 
rights. Went door-to-door having people 
sign petitions. to change the laws which re- 
stricted women. 19th amendment was named 
after her. 

G. First to speak out for "women's right to 
vote at Seneca Falls Convention. 

H. First woman doctor. Started her own clinic^ 
hospital and college. 

I. Escaped slave, most famous "underground 
railroad" conductor. Helped* over 300 
slaves escape. • 

J. Q^aaJcer minister, abolitionist, and organiz-er 
of Seneca Fall.s Convention. 
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SECONDARY TEST 
37 Items 



Item , 
Number Question ' • , ^ 

1. The number of coaches for boys is * A-J.* 
» A. the same as for girls ^ * 

B. tw^ice as many' as for girls 

2. Salaries 'for coaches in Minneapolis 'are ^ A-2 
' A. e'qual'for men and women 

'B. unequal for men. ^nd women 

3. This cla^ss thought that most sport's-^shQuld have A-3 
A. mixed teams _^ '^i- 

' B. separate .teams * ** >*m?^- 

<T ' ' ' " 

•/ 4. Can the best trained female athletes beat the best ' ^'%i^-4 

trained male ^t;bletes? ^ 

^Yes ^ No • 

' '5.' Girls- toys jnake you think more than boys toys v ^ T-1 

A. True 

' B. False- .4 . 

6'. Boys are shoim with a^ greater variety of toys than girls - T-2 . 
A, True ' , . . 

^ 4^ B. False 
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7. Pictures^^ toys show girls in • , 

> A. housewistg roles 

B. job -roles ' ^ ' * 

C. the same roles as boys ' - ^, ^ 

'8. It was hard td find>'the right ^redts fpr^the Baby X , B-1 
• experiment because ^ * ^ , ' 

A. people want either a boy or a girl 

\B. people already treat their children the same 
7. The 'problem of what toys to buy for- Baby X was solved by B-2 
A* letting the child choose 

B. buying some of everything. • - . ' 
I. " * • 

10. The psychiatrist found that Baby X " ^ B-3 

A. w^ a vGr% confused baby * ^ 

B. had HA problems ^ 



e alphanumeric code following each question ixtentifies the lesson from 
which .the qyestiofi is drawn. For example, A-1, A-2, and A^3 are drawn 
from the lesson titled At*hletics; T-1, T-2; and T-3 from Toys; and 
B-1,' lJ-2, B-3 from Baby X. * , ' 
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11. The Ethics game gave an ppporcunity for studencs E-1 

A. CO think about their attitudes , . ' 

B. to learn new facts 

12. When junior studenfs discuss a situation they are likely to E-2 

A. have many different opindons 

B. " think' very much the same 

13. A help wanted ad which can legally ask for a certain sex ' AD-1 
might be a 

A. secretary 

B. model 

C. welder ^ 

* 

14. The jobs chosen by men in the class usuaUy involved more AD-2 
physical^J^f ort 

A. ' true 

B. ;, false • ^ 

15. Jobs which women would choose usually pay , AD-3 

A. more, ' 

B. less 

16. People are most interested in having jobs with* J-1 
A. • variety of activity 

*B.. good pay s 

C. good hours \ 

17. Of the jobs rated in the class the one wich rated low was J-2 
A.* waitress/waiter ... ^ ^ 

B» tele{2^hone lineman 

18. Women in the same occupations as men earn P ' S-1 
A'. , about -60% of what men do 

B* nearly the ^ame ' ^ 

** ■» 

19. "Are women's average .earnings catching up with men's? S-2 

A. yes , • * 

B. no * " 

V 

20. With the same education women earn^abo^t % of what * S-3 

men do • * 

A. 40% 

B. 60% ' 

21. The group which earns the least average income is 'S-4 

A. white women -m 

B. black men 
Cl' black women 

22. VJhen giving loans, companies do not count all the wife's ST-1 
salary because 

A. they think wonien quit to haye babies 

B. women don't stay at the same job very long 

• 
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23. Do advertisers generally show women as they really look ST-2 
doing housework? • , 

A, yes 

B. no • ^ 

«, 

24 • Do some women enjoy staying at home? ' ST-3 

A, yes 

B. no . 

25. The group which are in the most variety of occupations V-2 
on JV is ' 

A* white women 

B. * white men 

* 

C. black women 

26. The group that is over represented on TV according to V-1 
their number in the population is 

A. white women 

B. white men 

C. black men 

27. The work which needs to be done at home is W-1 
A. about half outside work and half house work 

^ B. ' mostly house work 

28* The most popular work was W-2 

A. the job outside the home 

B. meals preparation 

29. If the work in maintaining a home is to be shared W-3 ' 

equally, men will need to do more house work than they 
do nox7. 

A. yes , 

B. no 

30* A marriage contract should deal with M-1 

A. the romantic aspects of marriage 

B. all aspects of marriage 

31. A marriage cdntract should be written ^ • ' , m-2 

A. after you've been married for a while 

B. before marriage ' — * ' 

32. Is a marriage contract designed to prevent and solve M-3 
problems 

A. yes • > 

B. . » no ' , 

33. "'The person who usually gives up the most when getting M-4 

married * is 

A. the man - , 

/""""^^ B. the woman 
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34, Do elementary readers sHoWvO^orHlng 'nothers as often 
as they exist -iix real life? 

A. ves ' . » 

B. no ■ . 



35, 



36, 



In^-lemencary readers, the children who are -nose active 
and^nV^nt^ve' sre 
A. the gir^ , 



In elenienl,^. 
the chillj^et 

A, fathe^v 

B, mother 



X-3 



X-2 



^rs, the pareat who is most loving to X-1 



37. The number of girls participating in sports in 
Minneapolis is ^• 

A. equal to boys 

B. abou5n./2 of the number of boys 



A-5 
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Awareness Pre-test 



B07 ^ Girl 

Date - ^ Grade School 



1. Who would you rather see climbing a tree? 

boy , girl either 



2. Vfho "Would you rather have babysit ^ younger brother or sister? 

boy ^ Cirl either 

3# Girls cry more than boys. 

yes no 

li. Boys are more athletic than girls* 

yes no , 



5* A box of books needs to be carried to another roomj who would you rather see 
carry the books* 

boy girl either 

6. Who^ would you rather see putt;Lng out a fire? 

either 



?• Who would you father see typing? . . 

man - ^ woman either 



/ 
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8* Tou buy a birthday card with a^. outdoor scene, who would you senji it to? 

boy girl ^ either , 

9. You buy a birthday card with flowers on it, couTd you send it to?- 

boy ^ girl either ^ ^ 

10. In fairy tales the prince sho'uld always save the princes?. ; ^ y T r 
yes no ^ '\ - ^ 

li- In fairy tales would, you rather have the princes^a be beautiful or brave? 

beautiful :__ ■' braV.-i . . ■ oithyr 

1?. Would you rathor have a babv broth^ a baby sister, or it makes^^o difference? 

List ty^ reasons for yqyyx answer; ' ' ^. ^ 
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HLstcry Vre-test 

Name School 

G^ade Date 

Can you identify /^he following; 

1. Susan B. Anthony 

2. Elizabeth Blackwell 

3. Henry Blackwell 

^ Frederick Douglass 
5; , "Mother" Mary ^ones 
6* Lucre tia Mott 

7. Elizabeth Cady Stanton 

8. lucy Stone 

9. Sojourner Truth ^ 
10. Harriet Tubman 
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LISI OF LESSON VALIDATORS AND THEIR JOB JITLES 

Secondary -Lesson Validators ^ " ' - • 

. 1. Dennis Kueng - Social Studies Resource Teacher 

I 

V 

2. Paul Fredrickson - Coordinator, Law Education Projector 

3. Ronald Davis - Coordinator, Learning Center for Economics 

Teacher, Franklin Junior High ^ — . 

4. Bruce Tipple - Teacher on Special . Assignment , Learning Center for Economic/ 

Teacher, Ethnic Studies Center ^ 

5. Kay Olson - Librarian, Central High School 

6. Louise Androff - Teacher, West High*School 

7. Cynthia Kelly - Teacher, Washburn * - ' 

Elementary Lesson Validators ' - ' _ 

1. Jean Rifley - Social Studies Resource Teaeher, West Area , ' 

% 

2. Barbara Held - Reading; Resource Teacher, North Area 

3. Margaret 0' Shaughnessy - Language Arts Coordinator, East Area y 

4. Mary Pat Schouweiler - Media Resource Teacher ■ ^ 

5. Phyllis Thornley - Librarian, Coordinator of Learning Materials 

Selection Committees 

6. Lillian Grothe - Math Resource Teacher 

7. Susan Mabley - Reading Resource Teacher, North Area , 

8. Mabel Melby - Curriculum Generalist 
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